) Atidiologist

The Official Publication of the Canadian Academy of Audiology

Fallacy of “The Teacher Voice”
Published August 31st, 2020

KristaYuskow, AuD, R.Aud

Many educational audiologists are concerned about how COV1D-19 masking recommendations for
in-person academic instruction will impact the accessibility of spoken language for students who
are deaf/hard of hearing. Current and ongoing research studies are indicating that face coverings of
any kind have a negative impact on speech understanding. Be it the degradation of speech
acoustics resultant of transparent masks/shields, or the loss of nonverbal communication cues
resultant of non-transparent masks, essential elements for speech understanding are

compromised.* Atcherson et al. recently reported that the amount of sound pressure level reduction,

depending on the type of mask, shield or combination thereof, is between 5.0db and 29.2dB.? This
isasgignificant loss of acoustic information for students who are hard of hearing but also for
students with normal hearing, as it means that even students with normal hearing sensitivity may
be expected to listen and learn with reduced auditory and access. Where these studies identify the
use of remote microphone technology to be of significant benefit to students who make use of

personal hearing technologies, it can also be suggested that with the loss of acoustic and visual
information inherent in teacher masking, the use of classroom audio distribution technology will be
of benefit to students with 'normal’ hearing sensitivity. The recommendation for the consistent use
of personal DM/FM systems for students who are deaf/hard of hearing is atopic of critical
importance and one that deserves much attention and wide dissemination to teaching/learning
teams. The purpose of this article is to emphasize the importance, now more than ever, of
classroom hearing technologies for al learnersin hope that audiologists reading this article will
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distribute it to interested parties.

Classroom Audio Distribution Systems (CADS) have become increasingly commonplace in
Canadian classrooms and as stated, are now of greater importance than ever. It iswell understood
that the purpose of these systemsisto make teachers speech more easily understood by students;
particularly when listening from a distance, in a background of, even minimal, noise or now, when
wearing masks. It should be made known that when referring to classroom public announcement
systems, the term CADS has replaced the term Soundfield FM/Amplification System. The reasons
behind this are two-fold: (1) These systems are no longer limited to frequency modulation (FM)
signals, and now include digital modulation (DM) and infrared (IR). (2) Their purpose is not to
loudly broadcast or amplifyteachers speech but rather to improve speech understanding

by distributing speech evenly throughout the classroom.

The benefits CADS have been well established over the past two decades’ yet, regardless of the
overwhelming data in support of CADS, there remain teachers who are resistant to their use and
many who use them ineffectively. Using terminology simplified for the target audience, this article
aims to provide easy-to-understand information that can be shared with teachers and school
administrators about why and how to best use CADS.

Why Are CADS So Critical for Learning?

In the course of atypical, in-school day, it is estimated that students are engaged in listening

activities for about 45% of the time® with that time increasing in the elementary grades. This means
that students are listening to learn for a significant amount of their in-classtime. Also, whileitis
not expected that young children talk like adults or write like adults, there does exist the
assumption that they hear like adults. However, neither neurologically nor physiologically, isthis

the case.” This is because the part of the brain that is responsible for hearing and understanding, the

auditory cortex, is not mature until well into the teenage years.’

Regardless of the above, some teachers emphatically state that they do not need a microphone; that
they teach using their “teacher voice.” By not using a microphone or stating that they “don’t need a

microphone” potential messages may include”:

"I can hear fine, and everyoneisjust like me.”

¢ "I'm assuming that everyone can hear me, so it’s your problem if you can't.”

"My discomfort in hearing my own amplified voice is more important than your need to be
included.”

"If you really want me to use a microphone, you'll have to assert yourself to request and/or
justify that need.”

¢ "l am willing to exclude people.”

e My belief that ‘| can project’ matters more to me than your ability to hear.”

Let’stake a moment to discuss that final point - projecting one’' s voice. It is accurate that by using
a“teacher voice’ some speech sounds (e.g., /a, /e/, /ool, Im/, Ibl, Iv/) are able to be made louder
and more easily heard. These sounds are inherently low pitched, loud, and can be made even
louder through the use of the diaphragm. It is these sounds that primarily account for speech
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volume, or our ability to 'hear' speech (Killion & Mueller, 2010)

Now let's consider some of the other speech soundsincluding /k/, /9, /t/, Ith/ and /p/. These sounds
are inherently high pitched and quiet and are unable to be made louder using the diaphragm. They

primarily account for our speech understanding® and are responsible for giving meaning to plurals,
possessives, ordinals and verb-noun agreement. This means that these quiet, high pitched sounds
are critical to one's understanding of spoken language. Unfortunately, they are the quietest of the
speech sounds, they don't travel across classroom distances and they cannot be made louder with
any "teacher voice". As an example, attempt to loudly project an /f/ sound, a silent /th/ sound or a
/p/ sound.... it cannot be done. A CADS microphone can pick up those sounds and distribute them
to al of the studentsin the room. Without a CADS, a student with normal hearing sensitivity,
seated in the back of the classroom will struggle to hear high pitched sounds over classroom noise
and as aresult, could hear the words talk, talks, talked, top, tops, topped, thaw, thought, fought all
as/awl/. It becomes clear how critical being able to hear these quiet sounds are and how while
speaking in a"teacher voice" may result in louder speech, it does not result in speech that is clear.

Remind teachers to not assess speech understanding in their classrooms on their own. An adult
standing at the back of the class ng their ability to understand the talker at the front of the
classis not adequate. An adult has a mature auditory cortex as well as areservoir of language,
vocabulary and background knowledge that allows for greater accuracy than children when

“filling-in” auditory information that may have not been heard or been misheard.’

CADS Volume

While it isindeed encouraging to see teachers using CADS consistently, they are more often than
not, set much too loud. The goal with CADS is not to amplify the voice, but rather to distribute it
evenly throughout the classroom allowing students seated in the back row to hear the soft sounds
just as well asthe front row.

To achieve the best speech signal possible, the voice volume from the CADS should not be loud
and booming. Loud CADS volumes compromise the speech signal rather than make it more
accessible. When volumes are set too loud, those louder, lower-pitched sounds (vowels, m, n, d, b,
0, Z, etc.) smear or mask out the quiet, high pitched sounds (s, sh, f, th, t, p, k) resulting in poorer,
rather than improved, speech understanding. V olumes set too loud will result in, although louder,

speech that is less clear than speech presented at a moderate volume.”

Due to variability in CADS makes/models, microphone placement, and individual talker
characteristics, providing a set volume number recommendation is ineffective. To best ensure that
teachers are not setting CADS volumes too loudly, it is recommended that the volume be adjusted
so that the sound is only slightly louder than normal conversation everywhere in the classroom.
When setting the volume, it is recommended to do so with students in the classroom. Suggest
turning the volume down, then slowly increasing the volume until the students farthest away report
that the sound is'on'. At this volume setting the individual using the microphone may not be aware
of the sound dispersed to the back of the room, but the students seated there will.

As stated above, one variable that will affect the volume setting is where the microphone is placed.
When the microphone is placed too far away from the mouth, teachers tend to increase volume
levels which often result in feedback or distortion. The most effective microphone placement (both
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lapel and lavalier style) is at the sternum level, unobstructed by clothing and away from unwanted
noise sources such as keys worn around the neck, scarves, and jewelry.

While CADS technology isacritical tool for improved speech understanding in classrooms it must
be used correctly. (1) CADS should be used for all communications; curricular and non-curricular.
(2) Their volume should be adjusted so that they sound only slightly louder than normal
conversation loudness, everywhere in the classroom. The following suggested routine will assist
teachersin ng the volume of the system:

1. Ensure that the students are seated quietly in the classroom. The CADS should not be used to
gain the attention of the class.

2. The person who uses the transmitter would wear the microphone and the system would be turned
‘on’ and worn at the sternum level.

3. If available, a second adult would walk around the room listening, as the individual wearing the
microphone speaks at a normal conversational level.

4. If asecond adult is not available ask the students, in a normal conversational voice, if the
microphoneison.

5. While the talker might not be able to easily tell if it is on — other people in the room will. The
talker may need to ask the back row “Am 1 on?’

Rule of Thumb:

If you can easily hear yourself through the speakers the volume

is too loud!

References

1. Rudge AM, Sonneveldt V, and Moog Brooks B. The Effect of Face Coverings and Remote
Microphone Technologies on Speech Perception in the Classroom. The Moog Center for Deaf
Education; 2020.

2. Atcherson SR, Finley ET, McDowell BR, and Watson C. More Speech Degradations and
Considerations in the Search for Transparent Face Coverings During the COVID-19 Pandemic.
Audiology Today Online Feature July/August 2020. Available

at: https://www.audiol ogy.org/audiol ogy-today-jul yaugust-2020/online-feature-more-speech-degra
dations-and-considerations-

search?utm_source=BenchmarkEmail& utm_campaign=2020_0807_COVID_Week_in_Review&u
tm_medium=email.

3. Crandell C and Smaldino J. Soundfield FM Amplification: Advantages and Potential
Limitations. Perspect Hear Hearing Disord Childhood 1997;7(2):3-9.

4. Berg FS. Facilitating Classroom Listening. A handbook for teachers of normal and hard of

Canadian Audiologist -4/5- Printed 24.06.2026


https://www.audiology.org/audiology-today-julyaugust-2020/online-feature-more-speech-degradations-and-considerations-search?utm_source=BenchmarkEmail&utm_campaign=2020_0807_COVID_Week_in_Review&utm_medium=email
https://www.audiology.org/audiology-today-julyaugust-2020/online-feature-more-speech-degradations-and-considerations-search?utm_source=BenchmarkEmail&utm_campaign=2020_0807_COVID_Week_in_Review&utm_medium=email
https://www.audiology.org/audiology-today-julyaugust-2020/online-feature-more-speech-degradations-and-considerations-search?utm_source=BenchmarkEmail&utm_campaign=2020_0807_COVID_Week_in_Review&utm_medium=email
https://www.audiology.org/audiology-today-julyaugust-2020/online-feature-more-speech-degradations-and-considerations-search?utm_source=BenchmarkEmail&utm_campaign=2020_0807_COVID_Week_in_Review&utm_medium=email

hearing students. Boston, MA: College-Hill Presg/Little, Brown; 1987.

5. Beck DL and Flexer C. Listening is where hearing meets brain...in children and adults. Hear
Rev 2011,;18(2):30-35.

6. Litovsky R. Development of the Auditory System. In Michael J. Aminoff, Francgois Boller, Dick
F. Swaab (Eds.), Handbook of Clinical Neurology 2015; Vol 129:55-72. Elsevier.

7. Hewitt E. What You're Saying When You Say “1 Don’'t Need aMic.” 2019. Available
at: https://www.uucwc.org/i-dont-need-a-mic/

8. Killion MC, Mueller HG. Twenty years later: A NEW Count-The-Dots method. Hear J January
2010;63(1):10,12-14,16,17, doi: 10.1097/01.HJ.0000366911.63043.16

9. Boys Town National Research Hospital. Five Aspects of Optimizing Auditory Access. 2020.
Available at: https://www.boystownhospital .org/knowl edge-center/opti mi zing-auditory-access.

Canadian Audiologist -5/5- Printed 24.06.2026


https://www.uucwc.org/i-dont-need-a-mic/
https://www.boystownhospital.org/knowledge-center/optimizing-auditory-access

	Canadian Audiologist
	Fallacy of “The Teacher Voice”


